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chapter 1: The Montgomery Bus Boycott: Martin Luther King’s First Public Address, 1955 

Key terms and people: 
boycott, Chief Justice Earl Warren, Clifford and Virginia Durr, Rosa Parks, Reverend Ralph Abernathy, Montgomery 
Improvement Association

discussion Questions:
1. What are civil rights? Are all Americans entitled to civil rights? 

2. What role should the federal government play in securing rights for all Americans?

3. In describing the famous landmark decision of Brown v. Board of Education, the author, Taylor Branch, writes, “the 
political earth shook, but then again it did not.” What did he mean by that?

4. In what ways did King’s speech on the Montgomery Bus Boycott, delivered on December 5, 1955, begin a 
movement?

Primary source Analysis:
Read Martin Luther King’s Speech: Montgomery Bus Boycott delivered to the First Montgomery Improvement Association 
mass meeting at Holst Street Baptist Church. December 5, 1955.

Source: http://www.digitalhistory.uh.edu/disp_textbook.cfm?smtid=3&psid=3625. 

Questions: What was Dr. King’s message? How did he appeal to his audience? What impact do you think his words had on 
the boycotters? Is boycott an effective tool to bring about change? What are the positive and negative effects of boycott?

classroom Activity:
In order to set the stage for the important civil rights events presented in this book, students should work in groups to 
create an annotated timeline that indicates the major events described in the eighteen chapters of The King Years. For each 
event, include the following: the date/year, a brief description, and a visual representation. This should be done on a large 
poster board so that it can be displayed in class. 

http://www.digitalhistory.uh.edu/disp_textbook.cfm?smtid=3&psid=3625
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chapter 2: sit-ins and the student Nonviolent coordinating committee (sNcc), 1960

Key Terms and People: 
Reverend James Lawson, Reverend Fred Shuttlesworth, Ella Baker, Southern Christian Leadership Conference (SCLC), 
L.B. Sullivan, Highlander Folk School, The Crisis, National Association for the Advancement of Colored People (NAACP), 
Student Nonviolent Coordinating Committee (SNCC)

discussion Questions:
1. How did the Greensboro, North Carolina, sit-ins originate? 

2. How did the sit-ins demonstrate what Dr. King had been preaching about resistance?

3. What were key lessons to be learned about the process of nonviolent confrontation?

4. How did local residents and police forces respond to those who participated in the sit-ins?

5. What did Dr. King mean when he said, “Fill up the jails?”

6. What evidence is there that by 1960 there was disagreement over the direction of the civil rights movement?

Primary source Analysis:
1.   Read the lyrics of any of the following civil rights songs: “We Shall Not Be Moved” – “Keep Your Eyes on the Prize” – 

“This Little Light of Mine” – “I’m Gonna Sit at the Welcome Table” – “We Shall Overcome”

Possible sources for song lyrics include: http://www.npr.org/2010/01/18/99315652/songs-of-the-civil-rights-
movement and http://folkmusic.about.com/od/toptens/tp/civilrightssong.htm

Questions: What is the message of the song? Who do you think would respond to such lyrics? What historical references, 
if any, are represented in the lyrics? How is religion reflected in the lyrics? Of what value are song lyrics to the study of 
history? What are the limitations of song lyrics when trying to understand a historical event or period of time?

2.   Read Ella Baker’s article entitled, “Bigger than a Hamburger.” 

Source: http://www.crmvet.org/docs/sncc2.htm

Questions: What message is Baker delivering about the movement? Why do you think Baker chose that title for  
her article?

classroom Activity:
Students should analyze the photograph of the sit-in demonstrators on page 13. Students should identify the details of the 
photo, create a hypothesis about the image, and generate questions about what they see. Students should write about what 
it would feel like to be in that photograph. What would they see, what would they smell, and what would they want others 
to know about their experience? 

Students should identify a modern civil rights issue that is so important to them that they would be willing to risk their 
safety to secure justice. Talk about those issues. Discuss effective strategies to try to change peoples’ minds. Students should 
then write a letter to one of their representatives in Congress about their views. 

http://www.npr.org/2010/01/18/99315652/songs-of-the-civil-rights-movement
http://www.npr.org/2010/01/18/99315652/songs-of-the-civil-rights-movement
http://folkmusic.about.com/od/toptens/tp/CivilRightsSong.htm
http://www.crmvet.org/docs/sncc2.htm
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Key Terms and People: 
Congress of Racial Equality (CORE), Diane Nash, Eugene “Bull” Connor, Governor John Patterson, John Lewis, Robert 
Kennedy, Jim Zwerg

discussion Questions:
1. Why did Diane Nash believe it was important to go to Alabama to complete the freedom ride? 

2. What perceived obstacles did Governor Patterson face in making a decision about the fate of the freedom riders?

3. What protections were put into place in Birmingham to assure the safety of the riders? Why did it fail?

4. What does this event indicate about the relationship between the state and federal government?

5. A map of the Freedom Rides is featured in American Treasures of the Library of Congress:  
http://www.loc.gov/exhibits/treasures/trr071.html Students can follow the routes taken in 1961 and note the 
evidence of violence and arrests along the way.

Primary source Analysis:
Review the Supreme Court Case of Boynton v. Virginia. 

Source: http://supreme.justia.com/cases/federal/us/364/454/case.html

Questions: What was the issue to be decided in the case of Boynton v. Virginia? What was the majority decision, and how 
did it impact race relations in the south? 

classroom Activity:
Review the role of the Supreme Court in American History. Discuss the case of Boynton v. Virginia as a landmark decision 
in civil rights history. Students should be provided with another case on civil rights and work in groups to define the facts, 
issue, decision, and opinion. Students should report their findings to the class for discussion. 

Source of Civil Rights Cases: http://www.civilrights.org/judiciary/supreme-court/key-cases.html

chapter 3: Freedom rides i: The Nashville initiative, 1961

http://www.loc.gov/exhibits/treasures/trr071.html
http://supreme.justia.com/cases/federal/us/364/454/case.html
http://www.civilrights.org/judiciary/supreme-court/key-cases.html
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chapter 4: Freedom rides ii: MLK, the Kennedys, and National Politics, 1961

Key Terms and People: 
Ralph Abernathy, James Lawson, Gallup poll, John Fitzgerald Kennedy, Riverside Church, Cold War

discussion Questions:

1. Why did Diane Nash want King to join the Freedom Riders? Why did he hesitate to become involved? 

2. What lengths did the National Guard go to in order to secure the safety of the Freedom Riders?

3. James Lawson argued that no protection was needed. Why did he feel that way?

4. What did public sentiment indicate about the nation’s attitude toward the Freedom Rides?

5. What issue threatened to destroy the efforts of SNCC? What compromise did Diane Nash suggest to solve the 
dispute?

Primary source Analysis:
CBS Report: “Who Speaks for Birmingham?” Listen to the recorded voices of Reverend Fred Shuttlesworth and Mrs. 
Georgia Baker who provide two very different perspectives about life in Birmingham, Alabama, in 1960. Source:  
http://www.paleycenter.org/cbs-reports-who-speaks-for-birmingham/

Questions: How do the perceptions of Fred Shuttlesworth and Georgia Baker differ on life in Birmingham? Are there any 
similarities in their perception? What are the values and limitations of this interview for historians? 

classroom Activity:
Students should be directed to the PBS site:  

http://www.pbs.org/wgbh/americanexperience/freedomriders/2011/meet-the-riders/             

Here they will find blogs from students who participated in the 2011 Freedom Rides to commemorate the importance of 
this historic struggle. Students should respond to the following questions and share their responses in class: What emotions 
were stirred in the students who participated in the 2011 Freedom Rides? Why were they motivated to do this? What did 
they learn from the experience? How have conditions in the South changed since the original Freedom Rides?

http://www.paleycenter.org/cbs-reports-who-speaks-for-birmingham/
http://www.pbs.org/wgbh/americanexperience/freedomriders/2011/meet-the-riders/
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chapter 5: Bob Moses, sNcc, and Mississippi, 1960-63

Key Terms and People: 
Bob Moses, picket line, Medgar Evers, John Doar, Council of Federated Organizations (COFO), Fannie Lou Hamer

discussion Questions:
1. Taylor Branch states that Bob Moses, “grew into a legend within the student movement on par with King in the 

larger world.” In what ways was Bob Moses similar to King? And why was he such a threat to the segregationists of 
Mississippi?

2. What strategy did John Doar use to uncover information about the state of civil rights in the south?

3. What is the value of the right to vote in this country? Who is denied this right today?

4. What role did the Citizenship Education Program play in the drive for voter registration?

Primary source Analysis:
1.   Voter Registration Drive. This website features a photograph of a voting rights demonstration in McComb, Mississippi, 

in 1962. It also includes two audio statements from participants in the voter registration drive.  
Source: http://www.usm.edu/crdp/html/cd/registration.htm

Questions: Examine the photograph. What are the people doing? Who participated in this march? How would you 
describe their appearance? What do their signs say? If you were present in McComb on that day what would you be 
feeling about this march? What were the participants risking by participating in this event?

2.   The Washington Post article written by William Heath entitled, “The Children Bob Moses Led.” This article includes an 
interview with Bob Moses on his work in McComb, Mississippi.  
Source: http://www.washingtonpost.com/wp-srv/style/longterm/books/chap1/children.htm

Questions: William Heath describes himself as a “hitchhiker of history.” Why? How does his interaction with Bob Moses 
change Heath’s life and focus? What is the “talented tenth” as described by William E.B. DuBois? How did Bob Moses 
fit that mold? What/who inspired Bob Moses to join the civil rights movement? What did he accomplish in Mississippi? 
What were the voting statistics for blacks in the state of Mississippi as indicated by Moses? What is the significance of 
the title, “The Children Bob Moses Led?”

classroom Activity:
Assign students to groups to construct a voter registration form. Each group should represent a different state from a 
different region of the country in order to have them consider a variety of perspectives. Ask them to think about what they 
would ask of the registrant in the registration form. They should indicate if they would place restrictions on the privilege to 
vote, and if so, what would they be? Student-created forms and restrictions will be shared with the entire class. This should 
generate a debate between those who favor restrictions of some kind and those who do not.

http://www.usm.edu/crdp/html/cd/registration.htm
http://www.washingtonpost.com/wp-srv/style/longterm/books/chap1/children.htm
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chapter 6: A National Firestorm from Birmingham, 1963

Key Terms and People: 
Brown v. Board of Education, Civil Service Commission, John Macy, Stanley Levison, Philip Randolph, Ted Sorensen

discussion Questions:
1. How could you argue that Birmingham had changed Dr. King from a “tireless drone on the speaking circuit to the 

star of a swarming hive?”

2. How widespread was support for the efforts of the Southern Christian Leadership Conference?

3. How did international attention on the events of Birmingham affect the Kennedy administration?

4. What factors motivated John Kennedy to move forward on a civil rights bill?

5. What political posturing did Kennedy and King demonstrate in dealing with the crisis of Birmingham?

6. The New York Times featured a front page article quoting Dr. King, who urged, “That, above all, President Kennedy 
must begin speaking of race as a moral issue, in terms we seldom if ever hear from the White House.” What did he 
mean by that?

7. Why was Kennedy’s civil rights speech different from most of his other addresses? Why do you think this was so?

8. Why did the organizers of the March on Washington make Congress their focus rather than the President? 

9. What tragic event took place on the night of Kennedy’s speech, which according to Taylor Branch, “like Kennedy’s 
speech, changed the language of race in American mass culture overnight?”

Primary source Analysis:
Read JFK’s civil rights address (June 11, 1963). The full text can be found at:  
http://www.pbs.org/wgbh/americanexperience/features/primary-resources/jfk-civilrights/

1. To whom is Kennedy speaking?

2. What promises does Kennedy make in this speech?

3. What does Kennedy ask Congress to do? What does he ask the American people to do?

4. What does he say that causes Martin Luther King to call this speech, “one of the most eloquent, profound and 
unequivocal pleas for Justice and the Freedom of all men ever made by any President”?

5. Who would disagree with Kennedy’s words? Why?

classroom Activity:
The murder of Medgar Evers was one of the many tragic moments of the civil rights movement, and particularly striking 
as it occurred in the wake of President Kennedy’s speech on civil rights. Branch writes that, “the killing was called an 
assassination rather than a lynching, Evers a martyr rather than a random victim—recognized as such with a post-funeral 
cortege by train to Washington and a family audience of condolence at the White House.” Imagine you were present when 
President Kennedy greeted Mrs. Evers and her three children. Recreate that scene by writing a dialogue you imagine might 
have occurred between them. 

http://www.pbs.org/wgbh/americanexperience/features/primary-resources/jfk-civilrights/
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Key Terms and People: 
Joan Baez, Bob Dylan, John Lewis, Roy Wilkins, Bayard Rustin

discussion Questions:
1. What civil rights legislation did Kennedy submit to Congress for approval following his civil rights address in June, 

1963?

2. What indication was there that tension still existed between Kennedy and King despite the efforts of the Kennedy 
administration to move forward in their requests to Congress?

3. What preparations were made to secure Washington, DC, in preparation for the August march?

4. What evidence is there that indicates there was a sincere commitment on the part of large numbers of diverse 
people to the message of Dr. King?

5. Taylor Branch calls King a “new founding father.” What did Dr. King do that would justify that label?

Primary source Analysis:
Read the lyrics to Bob Dylan’s ballad about the death of Medgar Evers and answer the following questions. Source:  
http://www.bobdylan.com/us/songs/only-pawn-their-game 

1. What does Dylan mean when he says he’s “only a pawn in their game”? Do you agree?

2. According to Dylan, who is to blame for poverty and racism?

3. Of what value are song lyrics to a historian?

Read the full text of Martin Luther King’s “I Have a Dream” speech delivered at the Lincoln Memorial on August 28, 1963 
and answer the following questions. Source: http://www.archives.gov/press/exhibits/dream-speech.pdf

1. What words does Dr. King repeat in the body of his speech? What message is he sending by repeating these words? 
What tone is projected?

2. What historical references does King make in the speech?

3. Who is the “we” that Dr. King refers to in his speech?

4. What was Martin Luther King’s dream?

classroom Activity:
In groups, write a children’s book that describes Dr. Martin Luther King and the march on Washington. Include 
photographs and drawings. Visit a local elementary school and read your book to the children.

chapter 7: The March on Washington, 1963

http://www.bobdylan.com/us/songs/only-pawn-their-game
http://www.archives.gov/press/exhibits/dream-speech.pdf
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chapter 8: Birmingham church, 1963

Key Terms: 
Walter Cronkite, Huntley-Brinkley, Governor Ross Barnett, Sonnie W. Hereford IV, Denise McNair, Addie Mae Collins, 
Carole Robertson, Cynthia Wesley, Charles Morgan

Questions:
1. What did the broadcast “American Revolution ’63” indicate about race relations in this nation?

2. What was Ross Barnett’s theory about the media and race?

3. In addition to the four girls who were killed at the 16th Street Baptist Church on September 15, 1963 what other 
victims perished on that day?

4. What plan did Diane Nash create to deal with the Birmingham tragedy? Who supported it? Why did some reject it?

5. How did the event in Birmingham impact King’s attitude about nonviolence?

Primary sources:

Read King’s eulogy delivered at the funeral for three of the four girls who were killed in the 16th Street Baptist Church in 
Birmingham. Answer the questions that follow.

Source: http://mlk-kpp01.stanford.edu/index.php/kingpapers/article/eulogy_for_the_martyred_children/

1. What adjectives does King use to describe the children who died in Birmingham?

2. Where does King place blame for the injustices that plague this nation?

3. In what way did King use this opportunity to lay out a mission for change and action?

4. What tone does King employ in this speech? Does the tone shift? If so, in what way?

classroom Activity:
Students should use the Internet to investigate the history of the arrest and conviction of the men who were found 
responsible for the murder of four girls in the 16th Street Baptist Church. When they discover the dates of arrest and 
conviction, follow up with a discussion about why it took so long for justice to be served. What obstacles stood in the way 
of these convictions? What was the fate of each of these men?

http://mlk-kpp01.stanford.edu/index.php/kingpapers/article/eulogy_for_the_martyred_children/
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Key Terms and People: 
Filibuster, Bob Moses, Mickey Schwerner, James Chaney, Andy Goodman, Allen Dulles, J. Edgar Hoover

discussion Questions:
1. What messages did Bob Moses deliver in his speech at Stanford?

2. Why were Mickey Schwerner, James Chaney, and Andy Goodman in Mississippi? What happened to them?

3. How did President Johnson meet the challenge of balancing the interests of the state of Mississippi, the federal 
government, and FBI Director J. Edgar Hoover?

4. What advice did Bob Moses have for the summer volunteers?

Primary source Analysis:
Read Terri Shaw’s firsthand account of her experience as a Freedom Summer volunteer in Mississippi. This account and 
other primary sources can be found on the PBS site Eyes on the Prize. Answer the questions that follow. Source:  
http://www.pbs.org/wgbh/amex/eyesontheprize/sources/ps_summer.html

1. How did Terri Shaw prepare for her work in Mississippi?

2. What support did she receive from the local community when she arrived in Mississippi?

3. How did the white community respond to the work of the summer volunteers?

4. What obstacles stood in the way of voter registration?

classroom Activity:
Hollywood and historical fact often do not agree. In 1989, Mississippi Burning, a film about the murder of three Freedom 
Summer volunteers, was released. While some praised its attempt to recreate the tragic event, Newsday reported that, “…the 
emotionally charged drama has been attacked as an inexcusable twisting of history by Coretta Scott King, Julian Bond and 
other well-known civil rights movement veterans and African-Americans.” NAACP executive director Benjamin L. Hooks 
said the film “reeks of dishonesty, deception and fraud.” Students should be asked to discuss the value and limitation of 
using film to teach history. Discuss how one can sort fact from fiction. If time allows, students can view the film in class or 
at home and write a critique of it based on their knowledge of the facts.

chapter 9: Freedom sumer, 1964

http://www.pbs.org/wgbh/amex/eyesontheprize/sources/ps_summer.html
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chapter 10: Party realignment: The cow Palace and Atlantic city, 1964

Key Terms and People: 
Barry Goldwater, Strom Thurmond, Mississippi Freedom Democratic Party (MFDP), Fannie Lou Hamer

discussion Questions:
1. 1964 was a pivotal year in the history of the civil rights movement. What crucial events took place?

2. Why did Republican presidential nominee Barry Goldwater oppose the Civil Rights Bill of 1964?

3. How did Johnson compromise his views on civil rights in order to gain political leverage?

4. What conditions at the Republican National Convention caused Jackie Robinson to state, “I now believe I know 
how it felt to be a Jew in Hitler’s Germany”?

5. What charges did both Senator Strom Thurmond and Governor George Wallace make against the Democratic 
Party?

6. What analogy does King draw in describing the disfranchised in Mississippi?

7. Why did Johnson consider withdrawing from the 1964 presidential race?

8. What arguments were fueled by the Democratic offer to the MFDP?

Primary source Analysis:
Listen to the words of Fannie Lou Hamer testifying before the Credentials Committee of the Democratic National 
Convention, August 22, 1964 and answer the questions that follow.

Source: http://www.youtube.com/watch?v=_TchoKJrvFQ

1. Why was Fannie Lou Hamer arrested in Mississippi? 

2. What injustices were inflicted on Fannie Lou Hamer while she was incarcerated?

3. What is Hamer demanding in this address?

4. What impact do you think her words had on the Committee? 

classroom Activity:
Conduct a debate with the following resolve: The Mississippi Democratic Freedom Democratic Party should accept the 
compromise put forward at the Democratic convention to accept two delegate seats and wait for a special commission to 
create new standards of nondiscrimination for the next presidential contest. Students will be assigned a role to debate, create 
arguments with their group, and present in a formalized debate.

http://www.youtube.com/watch%3Fv%3D_TchoKJrvFQ
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chapter 11: King, J. edgar hoover, and the Nobel Peace Prize, 1964

Key Terms: 
J. Edgar Hoover, Counter-Intelligence Program (COINTELPRO)

discussion Questions:
1. Why did Hoover harbor such ill feelings toward King?

2. What comments did J. Edgar Hoover make about King in his interview with the Women’s National Press Club 
(WNPC)?

3. What tactics did Hoover use to try to discredit King?

4. What did King mean when he said, “Oh, this is a marvelous mountaintop. I wish I could stay here tonight. But the 
valley calls me”?

Primary source Analysis:
Read Martin Luther King’s acceptance speech at the 1964 Nobel Prize Ceremony in Oslo, Norway. Source:  
http://www.nobelprize.org/nobel_prizes/peace/laureates/1964/king-acceptance_en.html

Questions:
1. In accepting this award, Dr. King highlights various groups to whom he owes recognition. Who are they?

2. What did he say was the key to the struggle to secure liberty and freedom for all?

3. What words does Dr. King repeat often in his address? What does this indicate about his purpose?

4. What reaction do you think this speech had worldwide? 

5. What potential did this speech have to motivate members of our federal government and the president to initiate 
change?

6. The Nobel Peace Prize recognizes acts “for the furtherance of brotherhood among men and to the abolishment or 
reduction of standing armies and for the extension of these purposes.” Imagine you were introducing Dr. King at 
the award ceremony. What would you say about Dr. King’s accomplishments thus far?

Read Dr. King’s Nobel Lecture delivered on December 11, 1964. 

Source: http://www.nobelprize.org/nobel_prizes/peace/laureates/1964/king-lecture.html#footnote

Questions:
1. According to Dr. King, who are the heroes of the freedom movement?

2. What are the three large problems identified by Dr. King in this lecture? What strides have been made to address 
these problems?

3. What does Dr. King mean when he says, “ultimately a great nation is a compassionate nation”?

4. Would you describe the words of King as optimistic or pessimistic? Draw on the lecture for specific quotes to 
support your response.

classroom Activity:
Students should research the history of the Nobel Peace Prize and identify the other Americans who have been recipients of 
this honor. Using this information, students can create a “Who’s Who” pamphlet of American Nobel Prize winners. 

http://www.nobelprize.org/nobel_prizes/peace/laureates/1964/king-acceptance_en.html
http://www.nobelprize.org/nobel_prizes/peace/laureates/1964/king-lecture.html#footnote
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chapter 12: crossroads in selma, 1965

Key Terms and People: 
Edmund Pettus Bridge, Jimmy Lee Jackson, “Bloody Sunday,” Attorney General Katzenbach

discussion Questions:
1. How many attempts were made to march from Selma to Montgomery in an effort to secure voting rights for the 

blacks of Alabama? What happened at the first attempt now known as “Bloody Sunday”?

2. Why did Martin Luther King decide to turn around on the second attempt to cross the Edmund Pettus Bridge?

3. What controversy did the “nuns of Selma” inspire for their actions?

4. Describe the dialog between King and Judge Johnson about the events at the Edmund Pettus Bridge. Was King’s 
behavior a symbol of “compliance, defiance, or shame”?

5. What demonstrations were taking place outside of Selma in support of Dr. King and his efforts?

6. What did President Johnson’s advisors ask him to do to quell the emotions in Selma?

7. Why does Taylor Branch state that the Selma March “ensnarled King in perhaps his supreme test of balance as a 
movement leader in national politics”?

Primary source Analysis:
Visit the National Park Service site http://www.nps.gov/nr/travel/civilrights/al4.htm and the Library of Congress site 
http://memory.loc.gov/ammem/today/mar07.html

Look at the photographs of the Edmund Pettus Bridge and the confrontation that took place there.

Questions:
1. How were the marchers treated by the police on their first attempt to cross the bridge?

2. How many attempts were made to cross the bridge? 

3. What obstacles did the marchers face along the way?

4. What decisions were made by the Honorable Frank M. Johnson, Jr. that caused segregationists to criticize him and 
leaders of the civil rights movement to praise him?

5. What historic legislation was signed by President Johnson in the wake of the Selma March?

Read President Johnson’s Address on the Voting Rights Act of 1965 delivered on March 15, 1965. Source:  
http://www.greatamericandocuments.com/speeches/lbj-voting-rights.html

Questions:
1. How does Johnson define the problem that faces all Americans?

2. What tone does he employ to make his case for a Voting Rights Bill?

3. What historical references does he make in his speech to compare to the struggle at Selma?

4. How do you think his address was received by Martin Luther King? 

5. What did Johnson close his speech with? What reaction would those words have in the black community?

http://www.nps.gov/nr/travel/civilrights/al4.htm
http://memory.loc.gov/ammem/today/mar07.html
http://www.greatamericandocuments.com/speeches/lbj-voting-rights.html
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chapter 12: crossroads in selma, 1965

Read excerpts of the Voting Rights Bill, issued by Congress and signed by the President on August 6, 1965, found at  
http://www.ourdocuments.gov/doc.php?doc=100&page=transcript. 

Questions:
1. What amendment to the Constitution was fortified by the Voting Rights Act of 1965?

2. What specific protections are provided in Section 2 of the Act?

3. What penalties would be applied to anyone who violated this Act?

classroom Activity:
After reviewing the suggested primary sources above and doing further study of the Johnson administration, students should 
write an essay that examines President Johnson’s legacy on civil rights. Students should comment on his successes, his 
failures, and the issues he left unresolved.

chapter 13: crossroads in Vietnam: LBJ and MLK, 1965

Key Terms and People: 
poll tax, Cold War, Secretary of State Dean Rusk, Defense Secretary Robert McNamara, Lady Bird Johnson, Hanoi

discussion Questions:
1. July 7, 1965–Lyndon Johnson’s first phone conversation initiated by King. What was the tone of that conversation?

2. What was the unique quandary about the poll tax? Why was Vermont a pivotal player in this discussion?

3. What did Johnson reveal about Vietnam to King?

4. How did King respond to Johnson’s knowledge of his disdain for the war?

5. How did the conversation end? Who do you think felt better after it was over?

Primary source Analysis:
Listen to the recorded conversation between President Johnson and Martin Luther King (July 7, 1965). Source:  
http://millercenter.org/scripps/archive/presidentialrecordings/johnson/1965/07_1965

Questions:
1. What strikes you about the tone of each man’s voice?

2. What was the content of the conversation?

3. What is the value of having recorded phone conversations in the historic record? What are the limitations of such 
primary source evidence?

classroom Activity:
Read the exchange between President Johnson and Dr. King as presented in chapter 13. This conversation appears as a waltz 
between these men on the issue of Vietnam. The class should be divided in half. One half of the class should rewrite the 
dialog from Johnson’s perspective and the other half from Dr. King’s. Given what we know about each man’s views on the 
war, recreate the conversation between them.

http://www.ourdocuments.gov/doc.php?doc=100&page=transcript
http://millercenter.org/scripps/archive/presidentialrecordings/johnson/1965/07_1965
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chapter 14: Nonviolence Goes North: King in chicago, 1966

Key Terms and People: 
Medicare Act, Immigration Reform Act, Watts, Los Angeles, Daniel Patrick Moynihan, Malcolm X, Autobiography of 
Malcolm X, Chicago Freedom Movement, Elijah Muhammad, Nation of Islam

discussion Questions:
1. What did Malcolm X mean when he said, “I am not interested in becoming American…because America is not 

interested in me”?

2. What is meant by “white liberal fraud”?

3. Why did Dr. King focus on Chicago in his effort to ease racial divides?

4. Why did King choose to take up residence in the slums of Chicago?

5. According to white landlords in the poorest sections of Chicago, who/what was to blame for the despicable living 
conditions slum residents faced?

Primary source Analysis:
Read an article in the Chicago Tribune describing King’s efforts in Chicago in 1966.  
Source: http://www.chicagotribune.com/news/politics/chi-chicagodays-martinlutherking-story,0,4515753.story

Questions:
1. How did Dr. King compare conditions in Chicago to those faced by blacks in the south?

2. What was King able to accomplish as a result of his actions in Chicago?

View the image of “Freedom Sunday.” 

Source: http://mlk-kpp01.stanford.edu/index.php/encyclopedia/chronologyentry/1966_07_10

Questions:
1. What does the attendance at this gathering say about the support Dr. King received in Chicago?

2. The supporters marched to City Hall from Soldier’s Field to make demands of Mayor Richard Daley. What were 
the results of this march? 

classroom Activity:
Read excerpts from The Autobiography of Malcolm X. 

Malcolm X said, “Concerning nonviolence: it is criminal to teach a man not to defend himself when he is the constant 
victim of brutal attacks. It is legal and lawful to own a shotgun or a rifle. We believe in obeying the law…The time has come 
for the American Negro to fight back in self-defense whenever and wherever he is being unjustly and unlawfully attacked.” 
What are the key differences between Martin Luther King and Malcolm X? Whom do you think each appealed to? 

http://www.chicagotribune.com/news/politics/chi-chicagodays-martinlutherking-story%2C0%2C4515753.story
http://mlk-kpp01.stanford.edu/index.php/encyclopedia/chronologyentry/1966_07_10
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chapter 15: Black Power, 1966

Key Terms and People: 
Stokely Carmichael, “black power,” Viola Liuzzo, “Tent City,” James Meredith

discussion Questions:
1. What strategy did Stokely Carmichael employ in order to harness the support of Dr. King?

2. What was the origin of the Black Panther Party?

3. How did Stokely Carmichael explain the meaning of black power?

4. Describe the breakdown in relations that erupted in Mississippi during the vigil to honor the deaths of Andrew 
Goodman, James Chaney, and Mickey Schwerner two years earlier.

5. What indications are there that the movement was becoming splintered? 

6. What did Dr. King mean when he said, “I am not going to allow anybody to pull me so low as to use the very 
methods that perpetuated evil throughout our civilization”?

7. Explain what is meant by the statement that “King was too Sunday School, and he no longer commanded attention 
at the White House.” If true, what did that mean for the future of the SCLC and SNCC?

Primary source Analysis:
Read the Black Panther Party’s 10 Point Platform at  
http://www.pbs.org/wgbh/amex/eyesontheprize/sources/ps_panthers.html

Questions:
1. What are the ten demands of the Black Panther Party?

2. What historical references are made in this platform?

3. Which of the demands do you think would cause the most controversy?

4. What is implied by the Party if their demands are not met?

5. Which demands would King agree with? Which would he disagree with?

classroom Activity:
Analyze Betty Saar’s image entitled, “The Liberation of Aunt Jemima” found online at the Brooklyn Museum. 

http://www.brooklynmuseum.org/eascfa/feminist_art_base/gallery/Betyesaar.php?i=324

Students should observe and take detailed notes on the image. What do they see in the background? Who is featured in 
the center? What symbols are evident? How does the image of the “Liberation of Aunt Jemima” reflect the Black Power 
movement in America?

http://www.pbs.org/wgbh/amex/eyesontheprize/sources/ps_panthers.html
http://www.brooklynmuseum.org/eascfa/feminist_art_base/gallery/BetyeSaar.php%3Fi%3D324%20
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chapter 16: race and War: King at the riverside church, 1967

Key Terms and People: 
Lester Maddox, Ronald Reagan, black separatists, Mayor Richard Daley, Stokely Carmichael

discussion Questions:
1. The year 1967 was fraught with tragic news. What are some examples that plagued the nation?

2. Why was King compelled to speak out about Vietnam at the Riverside Church in 1967? 

3. In what ways did King evoke sympathy for the Vietnamese in this address?

4. What did King propose as solutions to our role in Vietnam?

5. What comments does King make about communism and the use of military force in Southeast Asia?

6. What criticisms did King face from the press and the government? How did he respond to the criticism?

7. What did the following words indicate about King’s conflicting emotions? In a sermon at Ebeneezer Baptist Church 
with Stokely Carmichael in attendance, King said, “there is something strangely inconsistent about a nation and a 
press that will praise you when you say be nonviolent toward Jim Clark, but will curse you and damn you when you 
say be nonviolent toward little brown Vietnamese children!” “There is something wrong with that!”

Primary source Analysis:

Listen to Martin Luther King’s address “A Time to Break Silence” delivered at Riverside Church on April 4, 1967 at 

http://mlk-kpp01.stanford.edu/index.php/encyclopedia/documentsentry/doc_beyond_vietnam/

Questions:
1. Why did Dr. King feel the need to share his thoughts publicly about Vietnam?

2. What was the tone of this address? What key words or phrases indicate the tone to you?

3. What is his message? Who would support his message? Who would reject it?

4. How did King explain the motto of the SCLC, “To Save the Soul of America”?

5. What did King encourage young American men to do if they did not support this war?

classroom Activity:
Distribute copies of “War Within War” by James Maycock, Sept. 2001. This article traces the experience of African 
Americans in the Vietnam War. Students should read the article and discuss the examples of racism that are presented. This 
article can be used as part of a larger lesson on anti-war protests. 

Source: http://www.guardian.co.uk/theguardian/2001/sep/15/weekend7.weekend3

http://mlk-kpp01.stanford.edu/index.php/encyclopedia/documentsentry/doc_beyond_vietnam/%20
http://www.guardian.co.uk/theguardian/2001/sep/15/weekend7.weekend3
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chapter 17: Poverty: The Last crusade, 1967-68

Key Terms and People: 
Governor Otto Kerner, “New Left,” George Wallace, Joan Baez, Marion Wright

discussion Questions:
1. What conclusion did a bipartisan study commission arrive at when asked to determine the cause of racial divide in 

this nation? What was Johnson’s reaction to its findings?

2. What is the relevance of the “Black is Beautiful” movement?

3. What did Marion Wright hope to achieve in her proposed march into Washington?

4. What did King mean when he said, “take heed. Do not allow the Bill of Rights to become a prisoner of war”?

5. What three books did King carry with him as he was arrested in Birmingham? What was symbolic about each?

6. What did King attempt to accomplish by bringing non-black minority leaders to a summit on poverty and 
injustice?

Primary source Analysis:
Examine the photograph of Dr. King in the Birmingham jail taken by his cellmate Wyatt Tee Walker at  
http://www.history.com/photos/martin-luther-king-jr/photo10

Questions:
1. Why do you think Walker smuggled a camera into the jail?

2. What is the historical context of this photograph?

3. Do you think Dr. King knew he was being photographed? 

4. What is the value of a photograph in the work of a historian?

5. How would you describe Dr. King in this photograph? What does he appear to be doing?

classroom Activity:
While Dr. King was in the Birmingham jail, he started to craft his “Bill of Rights for the Disadvantaged.” Think about what 
it means to be disadvantaged. Identify those who currently would be described as disadvantaged in American society. With 
this in mind, write a “Bill of Rights” for today. 

http://www.history.com/photos/martin-luther-king-jr/photo10%20
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chapter 18: requiem in Memphis, 1968

Key Terms and People: 
James Lawson, Jesse Jackson, Echol Cole, Robert Walker, “I AM A MAN,” Southern Christian Leadership Conference 
(SCLC), Andrew Young, The Lorraine Motel, Hosea Williams, James Earl Ray

discussion Questions:
1. What testimonies of poverty did King hear as he prepared to launch his march on Washington in order to bring 

attention to the nation’s poor?

2. Why was King called to Memphis?

3. How did the FBI attempt to undermine King’s plans for a march in Washington?

4. How did the FBI use events in Memphis to publicize “hypocrisy on the part of Martin Luther King”?

5. What argument did Andrew Young make to Memphis attorneys about King’s theory of nonviolence and the 
innocence of their motives? 

Primary source Analysis:
Listen to Martin Luther King’s last public address, “I Have Been to the Mountaintop” delivered in Memphis on April 3, 
1968 at http://www.npr.org/templates/story/story.php?storyid=89326670

Questions:
1. What is King’s message in this final public address?

2. How would you describe King’s oratorical skills? How does he appeal to his audience?

3. What is so profoundly ironic about the words he uses in this address given his fate on April 4, 1968?

classroom Activity:
On August 28, 2011 a monument honoring Dr. Martin Luther King’s legacy was revealed on the National Mall in 
Washington, DC. This date marked the 48th anniversary of Dr. King’s march to the nation’s capital. The monument 
emphasizes three themes that Dr. King cared deeply about—democracy, justice, and hope. The monument features examples 
of the words of Dr. King throughout his crusade for civil rights. Imagine that you were asked to design this memorial. Using 
Taylor Branch’s book on Dr. King, select ten quotes that you believe capture the essence of Dr. King’s legacy. In addition to 
these quotes, what image would you use to honor Dr. King? Students will share their ideas, and the class could vote on the 
monument they think best depicts Dr. King’s contributions.

http://www.npr.org/templates/story/story.php?storyId=89326670


epilogue: Looking Back, and Ahead

discussion Questions:
1. Discuss this statement: “Every ballot is a piece of nonviolence, signifying hard-won consent to raise politics above 

firepower and bloody conquest.”

2. Discuss: The legacy of Martin Luther King is felt in the power of forgiveness exemplified by James Lawson and 
Dexter King.

3. This book demonstrates that time and again, “those who marched for civil rights reduced power to human scale.” 
Taylor Branch writes about “ordinary people who create bonds of citizenship based on simple ideals.” Looking back 
over the many supporters of Dr. King, provide evidence of this.

4. How did the African American civil rights movement influence the emergence of other civil rights movements in 
history?

5. What is the legacy of Dr. King?
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